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Barrier I. Vision and long-term strategy 

o DEFINING THE CONCEPT AND CHARACTERISTICS OF AN INCLUSIVE EDUCATION SYSTEM

o SUPPORT FOR STUDENTS WITH DISABILITIES

o INFRASTRUCTURE



Barrier I. Vision and long-term strategy 

DEFINING THE CONCEPT AND CHARACTERISTICS OF AN INCLUSIVE EDUCATION SYSTEM

THE ITALIAN CASE: FROM THE ORIGINS TO THE FUTURE

Preamble: De Sanctis and Montessori pioneering

1. ISOLATION: School reform 1928 

2. INSERTION: law 118 1971

3. INTEGRATION: law 517/1977

4. ATTEMPS OF INCLUSION, LAW 104/1992



Barrier I. Vision and long-term strategy 

DEFINING THE CONCEPT AND CHARACTERISTICS OF AN INCLUSIVE EDUCATION SYSTEM

5. ATTEMPS OF INCLUSION: Salamanca declaration (UNESCO 1994)

6. ATTEMPS OF INCLUSION: Law 59/97 

7. ATTEMPS OF INCLUSION: Law 53/2003 

8. DEFINITION OF INCLUSION: UN-CRPD law 18/2009 



9. ATTEMPS OF INCLUSION: guidelines for the intergation of  students 

with disabilty (MIUR 2009)

10. ATTEMPS OF INCLUSION: law 170/2010 

11. ATTEMPS OF INCLUSION: guidelines for the integration of  students 

with disabilty (MIUR 2009)

12. ATTEMPS OF INCLUSION: ministry regulations: 27/12/2012: “Tools 

for students with Special Educational Needs and organization of  

territory for inclusion”

13. ATTEMPS OF INCLUSION: Law 107/2015

Barrier I. Vision and long-term strategy 



○ SUPPORT FOR STUDENTS WITH DISABILITIES

Barrier I. Vision and long-term strategy 

○ FUNCTIONAL DIAGNOSIS

○ FUNCTIONAL DYNAMIC PROFILE

○ INDIVIDUALIZED EDUCATIONAL PROJECT

○ ICF (2002) AND ICF-CY (2007)

MIUR, 2012



○ INFRASTRUCTURE

PROVISION OF TRANSPORTATION

REMOVAL OF BARRIERS (ICF-CY 2007)

LEARNING INSTRUMENTS ADAPTATION

Barrier I. Vision and long-term strategy 
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○ INFRASTRACTURE

Barrier I. Vision and long-term strategy 

Primaty school Secondary school

Supports provided by schools 
(year 2016/2017)

ISTAT (2018) 

Learning Supports

No Supports

Braille

Easy to read books

Video magnifiers

Didactic software

Supports for earing limitations

Voca syntetizers

Personalized seat and table

Tecnological supports for communication

ICT supports for personalized didactic

Others
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○ TEACHER SKILLS

○ TEACHER SUPPORT

○ RETHINKING THE ROLE AND CAREER PATHS OF TEACHERS

○ PRESERVING AND UTILIZING EXPERTISE FROM SPECIAL EDUCATION

○ INVOLVING PARENTS AND CHILDREN

Barrier II. Personnel



○ TEACHER SKILLS

transversal dimensions of: 

1. inclusive educational

2. educational

3. organizational strategies 

rather than dimensions linked to types of  disability or diagnosis (Ianes, 2014)

Barrier II. Personnel



○ TEACHERS SUPPORT

SUPPORT TEACHERS

CURRICULAR TEACHERS

ASSISTANTS FOR THE AUTONOMY

SPECIALISTS

Barrier II. Personnel



○ RETHINKING THE ROLE AND CAREER PATHS OF TEACHERS

• SUPPORT TEACHER 

the support teacher is intended as an integration specialist, he/she assumes the 

contitularity of  the class group and take action to create a specific individualized 

path for the pupil. She/He works in team with:

1 specialists and multidisciplinary teams: collaborate with teachers for the 

analysis of  the starting situation, for the reading of  the Functional Diagnosis and 

for the drafting of  the Functional Dynamic Profile, and

• 2   EDUCATIONAL ASSISTANT: supports the pupil in carrying out the teaching 

activities and collaborate with the Class Council. 

• 3 CLASS TEACHERS: have co-responsability on the learning outcomes and on the 

inclusion

Barrier II. Personnel



○ PRESERVING AND UTILIZING EXPERTISE FROM SPECIAL EDUCATION

HISTORICAL LESSON: INCLUDE THE EXPERTISE

PRESENT: DEFINE THE NEEDED COMPETENCES

FUTURE REFLECTION:  SUPPORT TEACHERS AND SUPPORT TEACHER SUPERVISORS

Barrier II. Personnel



○ PRESERVING AND UTILIZING EXPERTISE FROM SPECIAL EDUCATION

THE DIDACTIC - EDUCATIONAL CHOICE

The essential prerequisites for promoting integration are:

-Knowledge of  the specific situation of  the pupil, the stages of  its development 

and his/her modalities of  learning

- Class group, whose articulated relational composition is the ground for the 

normal development of  affective, communicational, relationship and cognitive 

functions.

- Teaching / class team, fully responsible for the taking charge of  the student 

with disability and to structure adaptation of  the teaching activities to the needs 

of  the individual and the class group (Ianes, Demo, & Zambotti (2014).

Barrier II. Personnel



○ INVOLVING PARENTS AND CHILDREN

Parents through the school-family relationship collaborate in the construction 

and definition of  a life project (together with social worker from municipality).

Barrier II. Personnel

Percentage of meetings between family, support teacher or class teachers

Once per monthnever
More then once

per month
unknownrarely

ISTAT (2018) 

AREA

Secondary school

primary school



Barrier III. 

Budget



○ THE COST OF INCLUSIVE EDUCATION

○ TRANSITION AND FUNDING SYSTEM

○ TRANSVERSALITY AND CONTINUITY

Barrier III. Budget



○ THE COST OF INCLUSIVE EDUCATION

○ Students with disabilities: 254.366, 2,9% of  total population (8.7 milions)

○ 160.000 students with support teacher: 90.000 primary+69.000 secondary

○ 43.3% of  the classes include a student with a certified special educational need (MIUR, 2018)

Barrier III. Budget

Students with disability per school grade per year ISTAT (2018) 

Secondaryprimary



o THE COST OF

INCLUSIVE EDUCATION

Barrier III. Budget

Support teacher (%) on total amount of teachers

MIUR, 2018



○ THE COST OF INCLUSIVE EDUCATION

Barrier III. Budget

% of support teacher (Sostegno) versus total amount of teachers (Totale)

Pre-school primary Secondary I 
grade

Secondary II 
grade

MIUR, 2018



○ THE COST OF INCLUSIVE EDUCATION

Percentage of  families appealling to court to have an increase of  hours

of  support at school 5.7%, 

Barrier III. Budget

AVERAGE NUMBER OF HOURS (PER WEEK) OF SUPPORT TEACHER PER CHILD, ISTAT (2018) 

ISTAT (2018) 

SecondaryPrimary



○ THE COST OF INCLUSIVE EDUCATION

Barrier III. Budget

AVERAGE NUMBER OF HOURS (PER WEEK) OF PERSONAL ASSISTENT PER CHILD

total
Self sufficent
in one activity

Non self sufficient
in 

all the activites
total

Self sufficent
in one activity

Non self sufficient
in

all the activites

ISTAT (2018) 

SecondaryPrimary

AREA



○ TRANSITION AND FUNDING SYSTEM

• the pupil-teacher ratio for the support is less than that provided for 

by Law 244/2007 (two students per each support teacher).

• Support Teachers identified by MIUR are: 139.554 (87,605 teachers and 

professors have a permanent contract, 51.949 an annual contract).

• Only 70.9% of  support teachers for primary school and 72% of  

secondary school perform full-time activity within the same school 

complex. 

• Class can not have more then 2 students with disability and a 

maximum number of  students 20 (by law 81/07). 

Barrier III. Budget



○ TRANSITION AND FUNDING SYSTEM

LESSON LEARNED: 

• AVOID WILD INCLUSION (D‘ALESSIO, 2011)

• AVOID MEDICAL, DIAGNOSTIC BASED RESOURCE ALLOCATION SYSTEMS (Di Nuovo, 2012). 

• ALLOCATE THE RIGHT AMOUNT OF SUPPORTS UPFRONT (De Anna, 2015). 

• PREFER SOCIO-ECOLOGICAL (ICF-CY, 2007) AND SUPPORT NEEDS (THOMPSON, 2009) VISIONS

Barrier III. Budget



TRANSVERSALITY AND CONTINUITY

Barrier III. Budget



o LESSON LEARNED

CREATE A SINGLE LIFE LONG PROJECT

Barrier III. Budget



Barrier IV. 

Transition



○ CREATING PUBLIC SUPPORT FOR INCLUSIVE EDUCATION

○ THE ORGANIZATION OF TRANSITION

○ RETHINKING OUR EDUCATION AND SCHOOL STRUCTURE IN LIGHT OF INCLUSION

○ MONITORING

Barrier IV. Transition



○ CREATING PUBLIC SUPPORT FOR INCLUSIVE EDUCATION

EVERYBODY HAS SUPPORT NEEDS NO MAN IS AN ISLAND

Barrier IV. Transition



○ THE ORGANIZATION OF TRANSITION

○ In a survey, 3230 staff  members, mostly teachers, confirmed that the 

inclusion ‘experience of  most of  the students with disabilities takes 
form as a partial participation in class activities’ (Ianes, Demo, and 

Zambotti 2014, 626).                   Start from an inclusive system.

○ Assess (and, if  necessary, modify) stereotyped perceptions toward 

“disabled” or somewhat “different” persons (Anastasiou, Kauffman, 

and Di Novo. 2015 ). 

Barrier IV. Transition



○ RETHINKING EDUCATION AND SCHOOL STRUCTURE IN LIGHT OF INCLUSION

VALUE THE STRENGTHS AND ACQUIRED KNOWLEDGE PROVIDE EXPERTISE

Barrier IV. Transition



○ RETHINKING EDUCATION AND SCHOOL STRUCTURE IN LIGHT OF INCLUSION

PROMOTE AND SPREAD INCLUSION CULTURE

PARTICIPATION AS A SHARED PRACTICE

Barrier IV. Transition

DRIVING 

VALUES



○ RETHINKING EDUCATION AND SCHOOL STRUCTURE IN LIGHT OF INCLUSION

special school settings have agreat potential…

AS INCLUSIVE EDUCATIONAL AND COMMUNITY SETTINGS

Barrier IV. Transition



○ MONITORING

DEFINE OUTCOMES AT DIFFERENT LEVELS: 

○ PERSONAL (MICRO)

○ SCHOOL  AND FAMILY (MESO)

○ SOCIETAL (MACRO)

(Schalock & Verdugo, 2012)

Barrier IV. Transition

USE OF EVIDENCE BASED STRATEGIES:

○ PERSONAL (MICRO)

○ SCHOOL  AND FAMILY (MESO)

○ SOCIETAL (MACRO)

(Begeny, & Martens, 2007).



Barrier IV. TransitionPERSONAL DEVELOPMENT

SELF_DETERMINATION

INTERPERSONAL RELATIONS

SOCIALE INCLUSION

RIGHTS

EMOTIONAL WELL-BEING

PHISYCAL  WELL-BEING

MATERIAL WELL-BEING

LIFE LONG SUPPORT PLANNING

May Quality of  Life be an Outcome?



Barrier IV. Transition

System Level

Individual
(Micro)

Assessed
support need

Personal goal 
and desires

A system of
supports

Personal 
Outcome

Input Strategies Outcome/Output

Schalock & Verdugo, 2012

Horizontal alignment

Therfore QoL should 
be measured as a 
personal outcome of 
received supports.

Right to left (outcome-based) thinking! 

○ MONITORING



CONCLUSIONS



CONCLUSIONS

INCLUSIVE EDUCATION IS HARD TO REACH (D’ALESSIO, 2011),

BUT THE JURNEY TO GET TO AN INCLUSIVE SOCIETY WORTH IT.
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